Course 1—Foundation of Online Literacy Education & Digital Pedagogies
Aug 31-Jan 1

This is a cohort-based certificate in which you, as the course participant, will be learning from
the GSOLE instructors who are leading the courses as well as from the wisdom that your peers
bring to these courses. While you have some flexibility in how you complete elements of this
course, you will be expected to be an engaged participant throughout the entire course’s
timeline and to interact with your cohort either synchronously or asynchronously at specific
times.
The foundation of the first course is the GSOLE Online Literacy Instruction Principles and
Tenets (2019); this course has been designed around OLI-focused learning outcomes that give
you the opportunity to demonstrate how you would apply these principles and tenets in local
contexts. You will be building an ePortfolio in which you integrate, reflect upon, and submit the
work you have done for this course. These outcomes include…

●

●

●

●
●

Participants will be able to define and differentiate among teaching/tutoring
environments (traditional, technologically enhanced, and fully online), course delivery
formats (face-to-face, hybrid, fully online) and temporal modalities (synchronous and
asynchronous).
Participants will be able to understand how teaching/tutoring environments, course
delivery formats, and temporal modalities influence accessible and inclusive student
learning.
Participants will be able to design and justify the pedagogy for an accessible activity
using the affordances of a digital teaching/tutoring (e.g., LMS, blog, social media
platform)
Participants will practice applying OLI Principles and foundational OLI scholarship in
local contexts.
Participants will be able to describe and analyze their local contexts, the resources the
contexts offer to the teaching of online writing, and the affordances of those resources.
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Below, each learning outcome has been described with GSOLE generated options for fulfilling
each outcome. You will want to choose options that will help you understand the GSOLE Online
Literacy Instruction Principles and Tenets (2019) in your contexts as well as apply them to build
curricula designed for these context’s students. For any outcome, you are also welcome to
suggest an individualized alternative of your own creation that a GSOLE instructor will consider
for approval. If you choose to design your own learning artifact for an outcome, you will indicate
how you will achieve each objective on the course plan.
The culmination of the six modules will be the development of an ePortfolio and theory of OLI.
The OLI theory will explain what principles and theories will guide your teaching in an online
literacy course and how you intend to put them into practice in your own local context. The
ePortfolio provides you a space to collect your learning artifacts, reflect on the learning process,
and share your learning with peers. Upon completing each module, please return to your
ePortfolio, add your new learning artifact, and complete the learning reflection. For more
information on the ePortfolio, please see the ePortfolio assignment sheet.
Workload Commitments
Each module will last approximately three weeks and consists of readings, discussion, an
assignment, and the opportunity to update your ePortfolio.
● 2-3 Required Readings: These readings will help you form a foundational theoretical
knowledge on the learning outcome. There are additional optional resources available
for you if you would like to learn more on the topic; these additional resources often
provide further support in various contexts: writing centers, WAC programs, faculty
perspectives, institutional perspectives, etc. However, these are not required or
necessary in completing the rest of the module.
● Discussion: Once you are in your communities (4-6 participants and an instructor), you
all will decide the best way to hold discussion each week. You might choose to use a
reading guide discussion thread to asynchronously chat each week, you could choose
another form of asynchronous communication (email, Slack, GroupMe, social media), or
you could choose to have brief synchronous conversations at a time that works for all
community members. Discussion gives you space and support to explore the outcomes
and readings, ask questions, and learn about your peers.
● Assignment: Individuals will choose how they want to show mastery of the learning
outcome for each module. A menu of assignment options is available for each module,
and participants are encouraged to create alternative assignments if they have an idea
for fulfilling the learning outcome that is more relevant to their professional or personal
goals for taking the certification.
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Course 1, Module 1: Aug 31-Sept 19
Module #1: By the end of Module #1, you will have achieved the first outcome of Course 1: You
will be able to (a) define and (b) differentiate among teaching environments (traditional,
technologically enhanced, hybrid, and fully online), course delivery formats (face-to-face, hybrid,
fully online) and temporal modalities (synchronous and asynchronous). Below is a list of
activities that can fulfill this course outcome. You can choose from one of these, or design your
own activity to fulfill the course outcome; such activities should address the module outcomes
and be approved by the instructor. You'll indicate how you plan to fulfill the outcome on your
course contract.
●

Answer the following essay question in no more than 750 words to illustrate your
knowledge of these terms based on the course resources.
Question: The first OLI principle says that “[...] instruction should be universally
accessible and inclusive” (GSOLE Online Literacy Instruction Principles and Tenets,
2019, p. 3). Explain how teaching or tutoring environments, delivery formats, and
temporal modalities will impact the questions you will ask as a teacher or writing tutor,
about accessibility and inclusion. Use examples as support for your response.
Don’t want to write? Feel free to make a video that explains your response to this prompt
instead. Polished videos will make great additions to your ePortfolio!

●

Concept Map: Create a concept map to display how the at least five of the key terms
(i.e., traditional teaching/tutoring environment, technologically enhanced
teaching/tutoring environment, fully online teaching/tutoring environment, hybrid
teaching/tutoring environment, hyflex teaching/tutoring environment, synchronous, and
asynchronous) are related to one another. Please identify similarities, differences,
connections, and/or how processes for planning and delivering instruction in these
environments are similar/different.

●

Key Terms and Local Contexts: Find institutional definitions for the key terms (i.e.,
traditional teaching/tutoring environment, technologically enhanced teaching/tutoring
environment, fully online teaching/tutoring environment, hybrid teaching/tutoring
environment, synchronous, and asynchronous). Then, write a reflection on how these
institutional definitions affect your practice as a teacher or tutor in face-to-face, hybrid,
technologically enhanced, synchronous, and asynchronous instructional spaces. If you
do not have an institutional set of definitions for these key terms, create a resource for
your instructors or tutors and local context that can explain them. Write to your instructor
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and cohort as the primary audience, but keep in mind your faculty, tutors, and/or
students as a secondary audience.
Want to reflect in another form? Create an infographic that defines terms and links them
to practice instead.
At the end of this module, you will begin your Course ePortfolio. Keep in mind that ePortfolios
are public-facing personal websites. You should not publish someone else’s intellectual property
on your ePortfolio without their explicit permission. This includes published readings, conference
presentation slides, webinar slides and materials, or other instructional materials. Your ePortfolio
contribution should include a reflection on your experience that explains how your activity shows
evidence of your achievement of the stated objective. Include a discussion on how you can
apply what you have learned to your teaching or tutoring as well as how you see this artifact
adding to your emerging identity as an online literacy educator. You will also include a note on
how you can apply what you have learned to your teaching or to your emerging identity as an
online literacy educator. When you meet with your cohort (asynchronous or synchronously) you
will share your ePortfolios and use that as a starting point for the group discussion and peer
review.
Resources:
GSOLE. (2019). Online literacy instruction principles and tenets. Website.
https://gsole.org/oliresources/oliprinciples
Mick, C. S., & Middlebrook, G. (2015). Asynchronous and synchronous modalities. In B. Hewett
& K. E. DePew (Eds.), Foundational Practices of Online Writing Instruction (pp.
129-148). WAC Clearinghouse. https://wac.colostate.edu/docs/books/owi/chapter3.pdf
Snart, J. (2015). Hybrid and fully online OWI. In B. Hewett & K. E. DePew (Eds.), Foundational
Practices of Online Writing Instruction (pp. 93-127). WAC Clearinghouse.
https://wac.colostate.edu/docs/books/owi/chapter2.pdf
Additional Resources:
Bourgeois, M. R. & Giaimo, G. N. (2019). Instituting and assessing asynchronous online writing
groups. Research in Online Literacy Education, 2(2), n.p.
http://www.roleolor.org/instituting-and-assessing-asynchronous-online-writing-groups.htm
l
Denton, K. (2015). Beyond the lore: A case for asynchronous online tutoring research. The
Writing Center Journal, 36(2), 175-204.
Harris, H. S., Lubbes, T., Knowles, N., & Harris, J. (2014). Translation, transformation, and
‘taking it back’: Moving between face-to-face and online writing in the disciplines. The
WAC Journal, 25(2), 107-135.http://wac.colostate.edu/journal/vol25/vol25.pdf#page=107
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Hewett, B. (2017). Anyone can teach an online writing course. In D. Lowe & C. E. Ball (Eds.)
Bad Ideas about Writing. West Virginia University Libraries Digital Publishing Insitute, pp.
356-362.
https://sjsu.edu/wac/pages/seminars-and-workshops/workshops-f16/handouts-and-notes
/skinnell/badideasaboutwriting-book.pdf#page=367
Savenye, W. C., Olina, Z. & Niemczyk, M. (2001). So you are going to be an online writing
instructor: Issues in designing, developing, and delivering an online course. Computers
and Composition, 18(4), 371-385, 10.1016/S8755-4615(01)00069-X
Course 1, Module 2: Sept 21-Oct 9
Module #2: By the end of the module, you will achieve the second learning outcome:
Participants will be able to understand how teaching/tutoring environments, delivery formats,
and temporal modalities influence accessible and inclusive student learning, as stated in the first
principle of the GSOLE Online Literacy Instruction Principles and Tenets (2019) . Below is a list
of activities that can fulfill this course outcome. You can choose from one of these, or design
your own activity to fulfill the course outcome. You'll indicate how you plan to fulfill the outcome
on your course contract.
Moving forward, some of the assignments will give you the opportunity to discuss practices in
your local context. You might even come to critique these practices as part of the achieving the
learning outcome. Before moving these artifacts into your ePortfolio, ask yourself: do I want to
name my institution or keep it anonymous, do I want to revise the language to shift critique to
innovation/idea development, and how would I feel if someone from my institution found this
artifact and my reflection on my public ePortfolio (should I make this page private or
password-protected?).
●

Different Situations, Different Syllabi: Provide 4-6 existing sample syllabi (either syllabi
you have used in the past or syllabi from another teacher) from an online versus hybrid
versus f2f course and explain how the differences between these syllabi relate to their
teaching environment, course delivery, and/or temporal modality. Using explicit examples
of classroom procedures and policies, assignment design, assessment design, and
learning activities from these courses, create a 3 page synthesis response in which you
explain how you see these differences (1) catering to the different formats for the course,
(2) influencing student learning, and (3) showing the first OLI principle in practice (when
possible).
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●

Interviewing Local Experts: Speak to three experts on your campus that can help you
understand more about the different learning environments, delivery formats, and
modalities. These could include, but are not limited to, your writing program, writing
center/studio, office of distance learning, teaching/learning center, office of accessibility,
office of inclusion and diversity, etc. Then, create a short (3 pages) synthesis response,
in which you (1) explain how these resources taught you about the different
environments, formats, and modalities occurring in your local context, (2) raise questions
about local policies and procedures that you feel could further support you as a teacher
in these spaces, and (3) compare your interviewee’s perspectives on online learning and
student learning with your own.

●

Exploring Local Archives: Find three resources related to learning environments, online
teaching/tutoring, accessibility, or inclusion on your institution’s website (e.g., mission
statements, video archives, handbooks, assessment reports, etc.). These could include,
but are not limited to, your writing program, writing center/studio, office of distance
learning, teaching/learning center, office of accessibility, office of inclusion and diversity,
etc. Then, create a short (3 pages) synthesis response, in which you (1) explain how
these resources taught you about the different environments, formats, and modalities
occurring in your local context, (2) raise questions about local policies and procedures
that you feel could further support you as a teacher in these spaces, and (3) compare
your institution’s existing resources with best practices in OLI to suggest new resources.

At the end of this module, you will add to your Course ePortfolio. Keep in mind that ePortfolios
are public-facing personal websites. You should not publish someone else’s intellectual property
on your ePortfolio without their explicit permission. This includes published readings, conference
presentation slides, webinar slides and materials, or other instructional materials. Your ePortfolio
contribution should include a reflection on your experience that explains how your activity shows
evidence of your achievement of the stated objective. Include a discussion on how you can
apply what you have learned to your teaching or tutoring as well as how you see this artifact
adding to your emerging identity as an online literacy educator.You will also include a note on
how you can apply what you have learned to your teaching or to your emerging identity as an
online literacy educator. When you meet with your cohort (asynchronous or synchronously) you
will share your ePortfolios and use that as a starting point for the group discussion and peer
review.
Resources
Harris, H. S., Melonçon, L., Hewett, B. L., Mechenbier, M. X., & Martinez, D. (2019). A call for
purposeful pedagogy-driven course design in OWI. ROLE: Research in Online Literacy
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Education, 2(1),
http://www.roleolor.org/a-call-for-purposeful-pedagogy-driven-course-design-in-owi.html
Boyd, P. W. (2008). Analyzing Students’ Perceptions of Their Learning in Online and Hybrid
First-Year Composition Courses. Computers and Composition, 25(2), 224-243.
Oswal, S. (2015). Physical and learning disabilities in OWI. In B. L. Hewett & K. E. Depew
(Eds.), Foundational Practices of Online Writing Instruction (pp. 253-289). Fort Collins,
CO: The WAC Clearinghouse 2015.
Additional Resources:
Borgman, J. & McArdle, C. (2019). Chapter 2: Accessible. In Personal, Accessible, Responsive,
Strategic: Resources and strategies for online writing instructors, WAC Clearinghouse,
pp. 35-49. https://wac.colostate.edu/docs/books/pars/chapter2.pdf
Breuch, Lee-Ann K. & Clemens, Linda S. (2009). Tutoring ESL students in online hybrid
(synchronous and asynchronous) writing centers. In S. Bruce & B. Rafoth (Eds.) ESL
writers: A guide for writing center tutors (2nd ed.), pp. 132-148. Portsmouth, NH:
Boynton/Cook.
Gray, M. (2018). Something gained: The role of online studios in a hybrid first-year writing
course. In M. Sutton & S. Chandler (Eds.) The Writing Studio Sampler: Stories about
Change. WAC Clearinghouse. https://wac.colostate.edu/docs/books/studio/chapter11.pdf

Greenﬁeld, Laura & Rowan, Karen. (2011). Writing centers and the new racism: A call for
sustainable dialogue and change. Logan, UT: Utah State University Press.
Online Writing Centers Community. (2020). http://onlinewritingcenters.org/scholarship/
Browse their scholarly resources on accessibility!
Vie, S. (2018). Effective Social Media Use in Online Writing Classes through Universal
Design for Learning (UDL) Principles. Computers and Composition: An
International Journal for Teachers of Writing, 49, 61–70.
Course 1, Module 3: Oct 12-Oct 30
Module #3: By the end of this module, you will complete the third learning outcome: Participants
will be able to design and justify the pedagogy for an accessible activity using the affordances
of a digital technology (e.g., LMS, blog, social media platform). Below is a list of activities that
can fulfill this course outcome. You can choose from one of these, or design your own activity to
fulfill the course outcome. You'll indicate how you plan to fulfill the outcome on your course
contract.
●

Activity Three Ways (participants can take a reading or writing activity they use and
redesign it to be adapted across fully online, hybrid, f2f, synchronous, and asynchronous
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learning environments). Include, when appropriate, the technologies you would integrate
in each adaptation (e.g., LMS, blog, social media platform). Alongside these adapted
activity descriptions, provide a short (about 500 words) reflection that (1) Identifies the
changes you made across activity redesigns, (2) Explains how your adaptations consider
the affordances of different teaching environments, (3) Explains how your adaptations
take into account how different temporal modalities would impact students’ learning
experience, (4) Justifies how the technologies you chose to include enhances the
learning for all students--including students with disabilities, students using different
devices to access course content, and students with varying familiarity using said
technologies.
●

Instructional rationale: Take an online literacy activity that you currently use in your
online courses or tutoring sessions and justify its design. Be sure to explain how your
design has taken into account the affordances of online instruction and how the
decisions you made in creating this activity relates to the reading that you’ve done in this
module (e.g., the OLI Principles). Provide a short (about 500 words) reflection on how
you could further enhance this activity’s impact on student learning if given more
resources (e.g., time, technologies, etc.).

●

ROLE Tech Review: Visit GSOLE’s Research in Online Literacy Education (ROLE) site
and review their tech reviews. Identify a technology you use in online writing pedagogy
and develop a tech review proposal for a ROLE. Remember, the purpose of a tech
review is to think critically about using a technology in an online literacy learning
environment.

At the end of this module, you will add to your Course ePortfolio. Keep in mind that ePortfolios
are public-facing personal websites. You should not publish someone else’s intellectual property
on your ePortfolio without their explicit permission. This includes published readings, conference
presentation slides, webinar slides and materials, or other instructional materials. Your ePortfolio
contribution should include a reflection on your experience that explains how your activity shows
evidence of your achievement of the stated objective. Include a discussion on how you can
apply what you have learned to your teaching or tutoring as well as how you see this artifact
adding to your emerging identity as an online literacy educator.You will also include a note on
how you can apply what you have learned to your teaching or to your emerging identity as an
online literacy educator. When you meet with your cohort (asynchronous or synchronously) you
will share your ePortfolios and use that as a starting point for the group discussion and peer
review.
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Resources:
Nielsen, D. (2016). Can everybody read what’s posted? Accessibility in the online classroom. In
D. Ruefman & A. G. Scheg (Eds.) Applied Pedagogies: Strategies for Online Writing
Instruction, pp. 90-105. Utah State UP.
Rodrigo, R. (2015). OWI on the go. In B. Hewett & K. E. DePew (Eds.) Foundational Practices
of Online Writing Instruction, pp. 493-516. WAC Clearinghouse.
Warnock, S. & Gasiewski, D. (2018). [Excerpt] Writing together: Ten weeks teaching and
studenting in an online writing course. National Council of Teachers of English.
Additional Resources:
Bourelle, T., Clark-Oates, A. & Bourelle, A. (2017). Designing online writing classes to promote
multimodal literacies: five practices for course design. Communication Design Quarterly
Review 5(1),, 80–88.
Chiyoko Itow, R. (2020). Fostering valuable learning experiences by transforming current
teaching practices: Practical pedagogical approaches from online practitioners.
Information and Learning Sciences, 121(5/6), 443-452.
Paiz, J. M. (2018). Expanding the Writing Center: A Theoretical and Practical Toolkit for Starting
an Online Writing Lab. The Electronic Journal for English as a Second Language, 21(4),
1-19.
Sushil, O. K. & Meloncon, L. (2014). Paying attention to accessibility when designing online
courses in technical and professional communication. Journal of Business and Technical
Communication, 28(3), 271-300.
UDOIT. (2020). Universal design of instruction: Definitions, principles, guidelines, and examples.
The Center for Universal Design in Education.
https://www.washington.edu/doit/universal-design-instruction-udi-definition-principles-gui
delines-and-examples
Course 1, Module 4: Nov 2-Nov 20
Module #4: By the end of this module, you will complete the fourth learning outcome:
Participants will practice applying OLI Principles and foundational OLI scholarship in local
contexts. Below is a list of activities that can fulfill this course outcome. You can choose from
one of these, or design your own activity to fulfill the course outcome. You'll indicate how you
plan to fulfill the outcome on your course contract.
●

Linking Practice to Theory: Submit a syllabus, assignment sheet (with an assessment
tool), or module for an online course. Then, add a 2 page reflection that explains how
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your sample puts the theory we’ve been learning into practice. Identify three potential
improvements you can make to this document given what you have learned thus far.
●

Linking Practice to Theory: Submit an online tutoring resource (e.g., online protocols,
handbook, professional development tutor resources). Then, add a 2 page reflection that
explains how your sample puts the theory we’ve been learning into practice. Identify
three potential improvements you can make to this document given what you have
learned thus far.

●

The OLI Principles highlight the importance of engaging with a community of experts in
online literacy education. Attend a GSOLE webinar (offered 4 times annually, two in each
fall and spring semester) or conference session (offered in January) to enact principle 4.
If you are unavailable to attend the event in live-time, access a past event on the
GSOLE archive. Write a 2 page reflection on your experience wherein you identify the
connections you see between our course’s readings and the presentation(s) and
consider how you could apply something you learned through your practice in your own
local contexts.

●

Sharing Local Practices: Develop a SiteShare conference proposal for GSOLE’s annual
virtual conference. Site Share Panel proposals can consider a range of programmatic
issues, interests, and solutions from varied institutional or cross-institutional
perspectives. Panels should include three to five presenters planning to speak no more
than 40-minutes total.The proposal abstract should be approximately 400 words long.
Alongside the proposal, craft a short description of what you imagine the presentation
looking like, what purpose it is meant to achieve, and how you will continue to progress
the presentation’s development if it is accepted.

●

OWC Community Program Profiles: The Online Writing Center Community’s Program
Profiles share research-informed local practices with our disciplinary community.
Develop a narrative and the necessary institutional information to create a program
profile for your online writing center. This could be something that you refine and submit
to OWC Community when you are done. Be sure to talk to writing center administration
and stakeholders before submitting a profile for publication on their site.

At the end of this module, you will add to your Course ePortfolio. Keep in mind that ePortfolios
are public-facing personal websites. You should not publish someone else’s intellectual property
on your ePortfolio without their explicit permission. This includes published readings, conference
presentation slides, webinar slides and materials, or other instructional materials. Your ePortfolio
contribution should include a reflection on your experience that explains how your activity shows
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evidence of your achievement of the stated objective. Include a discussion on how you can
apply what you have learned to your teaching or tutoring as well as how you see this artifact
adding to your emerging identity as an online literacy educator. When you meet with your
cohort (asynchronous or synchronously) you will share your ePortfolios and use that as a
starting point for the group discussion and peer review.
Resources
Rendahl, M., & Breuch, L.-A. K. (2013). Toward a complexity of online learning: Learners in
online first-year writing. Computers and Composition, 30, 297-314.
Witte, A. (2018). ‘Why won’t Moodle. . .?’: Using genre studies to understand students’
approaches to interacting with user-interfaces. Computers & Composition, 49, 48-60.
doi:https://doi.org/10.1016/j.compcom.2018.05.004
Cleary, Y., Rice, R., Zemliansky, P., St.Amant, K., & Borgman, J. C. (2019). Perspectives on
teaching writing online in global contexts: Ideas, insights, and projections. ROLE:
Research in Online Literacy Education, 2(1),
http://www.roleolor.org/perspectives-on-teaching-writing-online.html
Additional Resources:
Babcock, R. D. (2015). Disabilities in the writing center. Praxis: A Writing Center Journal, 13(1),
39-50. http://www.praxisuwc.com/babcock-131/ .
Berry, S. (2019). Teaching to connect: Community-building strategies for the virtual classroom.
Online Learning, 23(1), 164-183.
Mechenbier, M. & Warnock, S. (2019). A collaborative method for observing/evaluating online writing
courses. Forum: Issues about Part-Time and Contingent Faculty, 23(1), 8-16.
Morris, S. M. & Stommel, J. (2019). An urgency of teachers: The work of critical digital pedagogy. PB
Pressbooks.
Excerpts, How to Build an Ethical Online Course, The Discussion Forum is Dead; Long Live
the Discussion Forum, and On Presence, Video Lectures, and Critical Pedagogy.
Wolfe, J., & Griffin, J. (2012). Comparing Technologies for Online Writing Conferences: Effects of
Medium on Conversation. The Writing Center Journal, 32(2), 60-92.
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Course 1, Module 5: Nov 23-Dec 11
Module #5: By the end of this module, you will complete the fifth learning outcome: Participants
will be able to understand their local contexts, the resources the contexts offer to the teaching
or tutoring of online writing, and the affordances of those resources. Below is a list of activities
that can fulfill this course outcome. You can choose from one of these, or design your own
activity to fulfill the course outcome. You'll indicate how you plan to fulfill the outcome on your
course contract.
●

Mini Case Studies: Focusing on a single institution (perhaps your institution), complete a
descriptive case study (at least 2 pages long) of their online learning. Consider the
following questions:
a. Where is online learning housed in this institution (e.g., an online learning center,
a teaching/learning center, within individual programs and colleges)?
b. What are the goals/mission of online learning at this institution?
c. What resources exist that support online learning?
d. Who takes these courses? Are students who learn online also taking f2f courses
or are there wholly online degree programs?
e. Are online courses wholly online or are they hybrid? Are they synchronous or
asynchronous?
f. What local professional development opportunities exist for faculty teaching
these courses?
g. What technologies support online learning at this institution?
h. Within the literacy courses, specifically…
■ What are the goals/mission of online learning in these courses?
■ How many courses are offered online each semester?
■ Who teaches these courses (status, payment, disciplinary background,
etc.)?
■ What local professional development opportunities exist for faculty
teaching these courses?
■ How have the curricula for these courses been adapted for the online
learning environment?
■ What theories from our readings do you see at work in this online learning
environment?

●

Learning about My Community: Attend a professional development event at your
institution related to online learning, teaching and learning, tutoring, writing, technology,

These materials have been developed by GSOLE’s Certification Committee: Kevin DePew (chair), Amy Cicchino,
Julie Cook, Beth Hewett, George Jensen, Cat Mahaffey, Barry Maid, Jason Snart, Mary Stewart

and/or accessibility. If there aren’t professional events in the next three weeks, consider
if you have access to recorded archives. Write a 2-page reflection in which you share the
resources you learned about. Explain how these support services can help teachers,
tutors, and/or students operating in online or hybrid contexts. Discuss how these
support services are (mis)aligned with the OLI principles. Identify how teaching or
tutoring online can complicate or give meaning to the support offered through this event.
●

Informing Local Practices through Research: Choose a topic that interests you, is
relevant to your local context, and is related to OLI. Research this topic by exploring
journals in your education and writing studies so that you start to engage with the
scholarly conversation happening around this practice. Write a short literature review
(2-3 pages) wherein you summarize the findings of your research process and begin
synthesizing how your local practices could be adjusted in response to this research.

At the end of this module, you will add to your Course ePortfolio. Keep in mind that ePortfolios
are public-facing personal websites. You should not publish someone else’s intellectual property
on your ePortfolio without their explicit permission. This includes published readings, conference
presentation slides, webinar slides and materials, or other instructional materials. Your ePortfolio
contribution should include a reflection on your experience that explains how your activity shows
evidence of your achievement of the stated objective. Include a discussion on how you can
apply what you have learned to your teaching or tutoring as well as how you see this artifact
adding to your emerging identity as an online literacy educator.You will also include a note on
how you can apply what you have learned to your teaching or to your emerging identity as an
online literacy educator. When you meet with your cohort (asynchronous or synchronously) you
will share your ePortfolios and use that as a starting point for the group discussion and peer
review.
Resources
Bourelle, T. & Bourelle, A. (2015 Fall). eComp at the University of New Mexico: Emphasizing
twenty-first century literacies in an online composition classroom. Composition Forum,
32, n.p.https://compositionforum.com/issue/32/new-mexico.php
Keown, K. (2019). A big cupboard: Developing a tutor’s manual of model asynchronous
feedback for multilingual writers. Research in Online Literacy Education.
http://www.roleolor.org/a-big-cupboard-developing-a-tutors-manual-of-model-asynchrono
us-feedback-for-multilingual-writers.html
Madison, D. S. (2020). [Excerpt] Critical ethnography: Method, ethics, and performance, third
edition. Sage Publishing.
Additional Resources:
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Austin, S. & Stone, E. M. (2020). The ethos triad for contingent composition faculty: Location,
modality, and WPA support. Teaching English in the Two Year College, 47(3), 9-16. Full
issue: https://cccc.ncte.org/wp-content/uploads/2018/06/TETYC0473Mar20Forum.pdf
Brizee, A., Sousa, M., & Driscoll, D.L. (2012). Writing centers and students with disabilities: The
user-centered approach, participatory design, and empirical research as collaborative
methodologies. Computers and Composition, 29(4), 341-366.
Tham, J. (2016). Pedagogical and technological ethos in online instruction: A rhetorical review
of on-site and online learning statements. Journal of Global Literacies, Technologies,
and Emerging Pedagogies, 3(3), 499-515.
http://jogltep.com/wp-content/uploads/2020/03/JOGLTEP26.pdf
Course 1, Module 6: Dec 14-Jan1
Module #6: Capstone. By the end of this module, you will review and reflect on your learning in
this course by generating the first draft of your OLI theory and you will complete a peer review of
another person’s ePortfolio.
●

OLI Theory (first draft): Create a 2-3 page theory of OLI based on what you have
learned in this course. This theory should communicate your OLI identity, your approach
to OLI, your rationale for this approach, and examples of you enacting this approach.
Your theory of OLI should tie together the artifacts in your ePortfolio to show your
cohesive identity as an online instructor or tutor. The theory should also speak to your
ethos by connecting your approach to scholarship in OLI.

Resources:
Hart-Davidson, B. (2020). Afterword. In J. Borgman & C. McArdle, Personal, Accessible,
Responsive, Strategic (pp. 95-97). WAC Clearinghouse.
https://wac.colostate.edu/docs/books/pars/afterword.pdf
Additional Resources:

Hamilton, M. (2018) Bridging the gap from teacher to teacher educator: The role of a
teaching portfolio. Studying Teacher Education, 14(1), 88-102, DOI:
10.1080/17425964.2017.1414041
Miller, R. & Morgaine, W. (2009). The benefits of e-portfolios for students and faculty in their
own words. Peer Review, 11(1), 8-12.
https://www.aacu.org/publications-research/periodicals/benefits-e-portfolios-students-and
-faculty-their-own-words
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Course 2—Online Literacy Pedagogies
Jan 11-Apr 2

This is a cohort-based certificate. While you have some flexibility in how you complete elements
of this course, you will be expected to be an engaged participant throughout the entire course
timeline and to interact with your cohort either synchronously or asynchronously during the
weeks that each module concludes.
The foundation of the second course is the application of GSOLE Online Literacy Instruction
Principles and Tenets (2019) in your local context. You will be building an ePortfolio in which you
integrate, reflect upon, and submit the work you have done for this course. These outcomes
include…
●
●
●

●

Participants will be able to design two online units that teach writing, teach others how to
teach writing, or teach tutors how to support consultants through online appointments.
Participants will be able to theoretically justify the units they designed in the first module.
Participants will be able to understand how to manage the interpersonal relationships
between students and the instructor, students and tutors, students and each other, and
students and the course content.
Participants will be able to review and reflect on their learning in this course by
developing a theory of learning and complete a peer review of another person’s
ePortfolio.

Below, each learning outcome has been described with GSOLE generated options for fulfilling
each outcome. You will want to choose options that will help you apply the GSOLE Online
Literacy Instruction Principles and Tenets (2019) for courses you will be teaching in your
contexts by building curricula specifically designed for your students. For any outcome, you are
also welcome to suggest an individualized alternative of your own creation that a GSOLE
instructor will consider for approval. If you choose to design your own learning artifact for an
outcome, you will indicate how you will achieve each objective on the course contract.
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The culmination of the four modules will be the development of an ePortfolio and theory of OLI.
The OLI theory will explain what principles and theories will guide your teaching in an online
literacy course and how you intend to put them into practice in your own local context. The
ePortfolio provides you a space to collect your learning artifacts, reflect on the learning process,
and share your learning with peers. Upon completing each module, please return to your
ePortfolio, add your new learning artifact, and complete the learning reflection. For more
information on the ePortfolio, please see the ePortfolio assignment sheet.
Course 2, Module 1: Jan 11-Jan 29
Module #1: By the end of this module, participants will be able to design two online units that
teach writing, teach others how to teach writing, or teach tutors how to support consultants
through online appointments. One of these units must be geared towards the teaching of
students (as members of a classroom or as tutors). You can choose from one of the options
below, or design your own activity to fulfill the course outcome. You'll indicate how you plan to
fulfill the outcome on your course contract.
●

Writing Course Unit (teacher-facing): You will design a unit for an online writing course;
this can be an introductory composition course, an advanced writing course, a
professional or technical writing course, a writing intensive course for any discipline. You
will want to detail what students will be doing from the beginning of the unit until the end
of it. Imagine that you are going to give this unit to a peer instructor at your institution or
a certification peer to teach for you; therefore, you need to provide enough detail that
this peer could do this work without having to fill in too many gaps on their own.

●

Writing Course Unit (student-facing): You will design a unit for an online writing course;
this can be an introductory composition course, an advanced writing course, a
professional or technical writing course, a writing intensive course for any discipline.
Create the student-facing materials that will help students in your course understand the
unit’s focus, what they are learning, why that matters, and what they are expected to do.
Craft assignment/activity guidelines for a student audience in addition to informal
communication (e.g., an announcement or short instructional video) that will guide
students through the unit.
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●

Online Writing Tutorials: Create a short video that illustrates an exemplar online
appointment or best practices in online tutoring. Model effective online tutoring strategies
for viewers and explain the theory behind these techniques.

●

Training Online Writing Instructors and Tutors: Develop a module on how to teach
instructors and/or tutors how to approach OLI. Design an orientation or workshop that
helps instructors and/or tutors in your context who have never taught or tutored online or
have never been prepared to teach or tutor online understand how to intellectualize the
work they do.

At the end of this module, you will add to your ePortfolio from Course 1. Keep in mind that
ePortfolios are public-facing personal websites. You should not publish someone else’s
intellectual property on your ePortfolio without their explicit permission. This includes published
readings, conference presentation slides, webinar slides and materials, or other instructional
materials. Your ePortfolio contribution should include a reflection on your experience that
explains how your artifact shows evidence of your achievement of the stated objective. Include
a discussion on how you can apply what you have learned to your teaching or tutoring as well
as how you see this artifact adding to your emerging identity as an online literacy educator.You
will also include a note on how you can apply what you have learned to your teaching or to your
emerging identity as an online literacy educator. When you meet with your cohort
(asynchronous or synchronously) you will share your ePortfolios and use that as a starting point
for the group discussion and peer review.
Resources
Alberti, C. (2019). DIY OWL: How to make Google Suit work for online writing tutorials.
Research in Online Literacy Education, 2(2), n.p. http://www.roleolor.org/diy-owl.html
Blair, K. (2015). Teaching multimodal assignments in OWI contexts. In B. Hewett & K. E. DePew
(Eds.), Foundational Practices of Online Writing Instruction, pp. 471-491.WAC
Clearinghouse https://wac.colostate.edu/docs/books/owi/chapter15.pdf
Cook, K. C. (2005). An argument for pedagogy-driven online education. In K. C. Cook & K.
Grant-Davie (Eds.) Online Education: Global Questions, Local Answers. Routledge, pp.
49-66.
Additional Resources
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Borgman, J. (2019). Dissipating hesitation: Why online instructors fear multimodal assignments
and how to overcome the fear. In S. Khadka & J. C. Lee (Eds.) Bridging the Multimodal
Gap: From Theory to Practice, UP of Colorado: Utah State UP, pp. 43–67.
Johnson, H.L., Dunlap, J.C., Verma, G., McClintock, E., DeBay, D. J., Bordeaux, B. (2019).
Video-Based teaching playgrounds: Designing online learning opportunities to foster
professional noticing of teaching practices. TechTrends 63, 160–169
https://doi.org/10.1007/s11528-018-0286-5
Yergeau, Melanie, Wozniak, Kathryn, & Vanderberg, Peter. (2008). Expanding the space of f2f:
Writing centers and audio-visual-textual conferencing. Kairos, 13(1).
http://kairos.technorhetoric.net/13.1/topoi/yergeau-et-al/index.html
Course 2, Module 2: Feb 1-Feb 19
Module #2: By the end of the module, participants will be able to theoretically justify the units
they designed in the first module. You can choose from one of the options below, or design your
own activity to fulfill the course outcome. You'll indicate how you plan to fulfill the outcome on
your course contract.
●

Conference Presentation: Compose a conference paper that explains one or both of the
units you designed in module 1. Using the genre of a conference paper, write an
~2000-2500 word presentation that converses with both OLI’s and writing study’s
scholarship to explain the practices of one of your modules or your approach to online
instruction. This can also be done as a mock presentation (20 minutes) done on made
available on a platform like YouTube, VoiceThread, or PowToon.

●

ROLE Article: Compose a ROLE-like article (http://www.roleolor.org/) that explains one
or both of the units. Begin this process by reviewing the submission materials and
exploring example submissions in ROLE.

●

OLOR Article: Submit your work to OLOR (http://www.roleolor.org/). Following the OLOR
guidelines, choose a part of one or both of the modules to explain and justify. Begin this
process by reviewing the submission materials and exploring example submissions in
OLOR.

●

Usability Test Report: A usability test is a controlled pilot that has the goal of improving
the product. Conduct a usability test on your unit by asking at least 3 individuals to
complete your unit. In your report, describe the process that you used to test your
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module on students or “students” (you may only be able to test it with individuals trying to
approximate the mindset of your target students). Explain how these students responded
to the unit. Speculate why these results do or do not comply with field’s scholarship.
Identify at least three revisions that you can make to improve the unit based on your
usability test.
At the end of this module, you will add to your Course ePortfolio. Keep in mind that ePortfolios
are public-facing personal websites. You should not publish someone else’s intellectual property
on your ePortfolio without their explicit permission. This includes published readings, conference
presentation slides, webinar slides and materials, or other instructional materials. Your ePortfolio
contribution should include a reflection on your experience that explains how your activity shows
evidence of your achievement of the stated objective. Include a discussion on how you can
apply what you have learned to your teaching or tutoring as well as how you see this artifact
adding to your emerging identity as an online literacy educator.You will also include a note on
how you can apply what you have learned to your teaching or to your emerging identity as an
online literacy educator. When you meet with your cohort (asynchronous or synchronously) you
will share your ePortfolios and use that as a starting point for the group discussion and peer
review.
Resources
Seward, D. E. (2018). Orchestrated online conversation: Designing asynchronous discussion
boards for interactive, incremental, and communal literacy development in first-year
college writing. ROLE: Research in Online Literacy Education, 1(1),
http://roleolor.weebly.com/seward-orchestrated-online-conversation.html
Bjork, C. (2018). Integrating usability testing with digital rhetoric in OWI Computers &
Composition, 49, 4-13. doi:10.1016/j.compcom.2018.05.009
Dockter, J. (2016). The Problem of Teaching Presence in Transactional Theories of Distance
Education. Computers and Composition, 40, 73-86. doi:10.1016/j.compcom.2016.03.009
Additional Resources
Eiodice, M. (2002). Breathing lessons, or collaboration is… In M.A. Pemberton and J. Kinkead
(Eds.) The Center Will Hold: Critical Perspectives on Writing Center Scholarship. Utah
State University Press, pp. 114-129.
https://wac.colostate.edu/docs/books/usu/center/chapter6.pdf
Elder, C. (2017). Dear OWL mail: Centering writers' concerns in online tutor preparation. The
Writing Center Journal, 36(2), 147-173.
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Kreber, C. & Kanuka, H. (2006). The scholarship of teaching and learning and the online
classroom. Canadian Journal of University Continuing Education, 32(2), 109-131.
https://doi.org/10.21225/D5P30B
Course 2, Module 3: Feb 22-March 12
Module #3: By the end of this module, participants will be able to understand how to manage
the interpersonal relationships between students and the instructor, students and tutors,
students and each other, and students and the course content. You can choose from one of
these, or design your own activity to fulfill the course outcome. You'll indicate how you plan to
fulfill the outcome on your course contract.
Moving forward, some of the assignments will give you the opportunity to discuss practices in
your local context. You might even come to critique these practices as part of the achieving the
learning outcome. Before moving these artifacts into your ePortfolio, ask yourself: do I want to
name my institution or keep it anonymous, do I want to revise the language to shift critique to
innovation/idea development, and how would I feel if someone from my institution found this
artifact and my reflection on my public ePortfolio (should I make this page private or
password-protected?).
●

Observation Report: “Observing” a peer who teaches an online writing class or an online
tutorial session, study how the students interact. If you do not have access to a peer OLI
professional, the course instructor can help you. However, you must be careful to
respect FERPA protections of students in your observation.
a. How are students interacting with the teacher/tutor?
b. How are they interesting with course material?
c. How are they interesting with each other?
Then use the scholarship on online communities to explain the following:
d. How would you classify or describe the interactions you observed?
e. What do you think is working in promoting students’ learning? Why?
f. What recommendations would you make to the instructor/tutor? Why?
g. Based on your readings and observations, how would you define meaningful
peer-to-peer interaction in an online learning environment?

●

Teaching Community To Instructors: Design and justify a resource (micro-teaching video,
infographic, blog post, etc.) in which you teach instructors or tutors how to foster
effective interaction and interrelations with student writers. Create a reflection in which
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you explain your process for creating the resource, describe how you imagine it being
used, and explain how it will impact interactions.
●

Articulating Community Metrics: How would you measure whether community has been
successfully achieved in your online writing course? Use the readings about “community”
in online courses, explain how you would determine if your class has successfully
achieved community. Then, apply those metrics to an OLI experience you’ve had,
whether that is an online session you’ve facilitated, an online course you’ve taught, or
online instruction where you’ve served as the student.

●

Accessibility Report: Compose a report explaining how the unit you have designed
facilitates the inclusion and interaction of diverse participants. Using the scholarship on
online (writing) instruction and accessibility, explain how your practices within your
context achieves the objectives of GSOLE’s accessibility principle. Also explain the ways
that your unit does not achieve these objectives. What obstacles are there within your
context for meeting these objectives? In what ways can you work towards overcoming
those obstacles?

At the end of this module, you will add to your Course ePortfolio. Keep in mind that ePortfolios
are public-facing personal websites. You should not publish someone else’s intellectual property
on your ePortfolio without their explicit permission. This includes published readings, conference
presentation slides, webinar slides and materials, or other instructional materials. Your ePortfolio
contribution should include a reflection on your experience that explains how your activity shows
evidence of your achievement of the stated objective. Include a discussion on how you can
apply what you have learned to your teaching or tutoring as well as how you see this artifact
adding to your emerging identity as an online literacy educator.You will also include a note on
how you can apply what you have learned to your teaching or to your emerging identity as an
online literacy educator. When you meet with your cohort (asynchronous or synchronously) you
will share your ePortfolios and use that as a starting point for the group discussion and peer
review.
Resources
Bell, L. (2019). Examining tutor strategies in asynchronous screencast tutorials. Research in
Online Literacy Education, 2(2), n.p.
http://www.roleolor.org/examining-tutoring-strategies-in-asynchronous-screencast-tutorial
s.html
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Cummings, L., Frey, R., Ireland, R., Martin, C., McKee, H., Palmeri, J. & Porter, J. (2017).
Kairotic design: Building flexible networks for online composition. In J. Purdy & D.
Devoss (Eds.) Making Space: Writing Instruction, Infrastructure, and Multiliteracies
(n.p.). Sweetland Digital Rhetoric Collaborative.
https://quod.lib.umich.edu/d/drc/mpub7820727/1:11/--making-space-writing-instruction-in
frastructure?g=dculture;rgn=div1;view=fulltext;xc=1
Stewart, M. (2018). Community building and collaborative learning in OWI. Research in Online
Literacy Education, 1(1), n.p.
http://www.roleolor.org/stewart-community-building-and-collaborative-learning.html
Additional Resources:
Cox, S., Black, J., Heney, J., & Keith, M. (2015). Promoting teacher presence: Strategies for
effective and efficient feedback to student writing online. Teaching English in the
Two-Year College, 42(4), 376-391.
Funt, A., & Esposito, S. (2019). Video Recording in the Writing Center. WLN: A Journal of
Writing Center Scholarship, 43-6(5), 2-8. https://wlnjournal.org/archives/v43/43.5-6.pdf
Orr, R., Williams, M.R. & Pennington, K. (2009). Institutional Efforts to Support Faculty in Online
Teaching. Innov High Educ 34(257) https://doi.org/10.1007/s10755-009-9111-6
Course 2, Module 4: Mar 15-Apr 2
Module #4: Capstone. By the end of this module, participants will be able to review and reflect
on their learning in this course by revising and finalizing a theory of learning and updating their
ePortfolio for submission to a GSOLE Board of Reviewers. They will also peer review another
person’s ePortfolio.
Theory of OLI: Return to your 2-3 page theory of OLI and make revisions based on what you
have learned in this course. This theory should communicate your approach to OLI, your
rationale for this approach, and examples of you enacting this approach. Your theory of OLI
should tie together the artifacts in your ePortfolio to show your cohesive identity as an online
instructor or tutor. The theory should also speak to your ethos by connecting your approach to
scholarship in OLI. Upload this theory to your ePortfolio along with a short (200-300 word)
reflection that explains how your approach to OLI has changed while completing this
certification.
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Basic OLI Certification REVISED
Basic OLI Certification will consist of ten modules. These modules introduce you to online
literacy education and to GSOLE’s Online Literacy Instruction (OLI) principles and gives you
opportunities to use research and theory to design assignments and activities for online writing
courses, one-to-one instruction and tutoring, and the assessment of online learning.
2020-2021 Basic Certification Calendar
●
●

●
●
●
●

●
●
●

●

Module 1, Getting Started: August 15-31
○ Drop-in Q&A Meet & Greet : Aug 22-28
Module 2, Defining Terms and Learning Key Concepts: September 1-30
○ Cohort Workshop: Introduction to the ePortfolio: September 12-18
September 30th is the deadline for those wishing to pause and re-enroll next year
Module 3, Accessible and Inclusive Student Learning: October 1-31
○ Cohort Workshop: Technology Workshop 1: October 10-16
Module 4, From Theory to Practice: November 1-30
○ Cohort Workshop: Developing Your Personal Brand: November 7-13
Module 5, Assessing Online Learning: December 1-31
○ Keynote Speech: Cynthia Pengilly
Module 6, Your Personal Theory and Checkpoint for ePortfolio: January 1-15
○ Office hours: Drop in and get additional feedback on your ePortfolio and OLI
Theory, Jan 9-15
Module 7, Designing Online Literacy Instruction: January 15-February 15
○ Cohort Workshop: Technology Workshop 2: Feb 6-12
Module 8, Justifying Your OLI Practice: February 15-March 15
○ Cohort Workshop: Technology Workshop 3: Feb 27-Mar 5
Module 9, Participating in a Community: March 15-April 15
○ Cohort Workshop: Making Your ePortfolio Accessible and Engaging for Diverse
Audiences: Mar 20-26
Module 10, Finalizing the Capstone ePortfolio: April 15-30
○ Office hours: Drop in to get additional feedback on your ePortfolio and OLI
Theory: Apr 17-23

Participants’ Workload
The certification process has been designed to teach participants foundational principles and
practices of teaching and tutoring writing online. Yet, it is also designed to give each participant
the opportunity to apply those principles to the contexts in which they work or anticipate
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working. The first six modules will introduce you to the GSOLE Online Literacy Instruction
Principles and Tenets (2019) and teach you how to analyze mediating technologies. This
analysis will help you apply the principles in practice and adapt your pedagogy across
technological and institutional contexts. The final four modules support you as you design
pedagogical material for online literacy instruction specifically tailored to the contexts for which
you work. As you complete each module, you will develop an ePortfolio, which will serve as the
deliverable for final evaluation in the certification.
Module Workload Commitments
Modules will range in time from two weeks to one month and consist of readings, reading
annotation, an assignment planning low-stakes writing activity, an assignment, and the
opportunity to update your ePortfolio.
● 3-4 Required Readings: These readings will help you form a foundational theoretical
knowledge on each module’s learning outcome. There are also additional optional
resources available for you if you would like to learn more on the topic; these additional
resources often provide further support in various contexts: writing centers, WAC
programs, faculty perspectives, institutional perspectives, etc. However, these additional
resources are not necessary in completing the rest of the module.
● Reading Annotation: For each module, you will choose 1-2 readings from the required
readings to add digital annotations to; we encourage you to do two annotations if you
can because this will give you an opportunity to deeply engage with multiple
perspectives on this outcome. In your annotations, make connections to your
experiences, raise questions, highlight ideas that stood out to you, and point out
concerns or critiques.
● Short Assignment Planning Activity: After you complete the required readings for each
module (and within the first two weeks of the month-long module), please generate a
short response (about 200-words) explaining the assignment you will create for this
module, how you see that assignment as being connected to the readings, and why this
assignment is relevant to your professional goals. You may want to return to these short
planning activities as you are developing reflective writing for your ePortfolio.
● Assignment: Individuals will choose how they want to show mastery of the learning
outcome for each module. A menu of assignment options is available for each module,
and participants are encouraged to create alternative assignments if they have an idea
for fulfilling the learning outcome that is more relevant to their professional or personal
goals for taking the certification.
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Curriculum Overview
This is a cohort-based certificate in which you will be learning from GSOLE instructor-mentors
who are leading the courses as well as from the wisdom that your peers bring to these courses.
While you have some flexibility in how you complete elements of this course, you will be
expected to be an engaged participant throughout the entire timeline and to interact with your
cohort either synchronously or asynchronously at specific times.
Modules guide you towards meeting the pedagogical and curricular standards established by
experts of online literacy education. Rather than working through a standardized, inflexible
curriculum, you will meet each course objective by completing assignments and activities that
can be individualized to your professional goals and local context. Each participant can choose
activities from a list of menu items designed by GSOLE, or, with the GSOLE instructors’
guidance and permission, you can design your own activities.
Evaluation and Feedback
You will have to earn a passing grade for each assignment and have a passing ePortfolio. As
you complete each module assignment, your work will be reviewed by your instructor-mentor
who will give you feedback. You can revise each assignment as many times as you would like.
The culmination of your learning in this certification will be the development of an ePortfolio and
theory of OLI. The OLI theory will explain what principles and theories will guide your teaching in
an online literacy course and how you intend to put them into practice in your own local context.
The ePortfolio provides you a space to collect your learning artifacts, reflect on the learning
process, and share your learning with others. Upon completing each module, please return to
your ePortfolio and add your new learning artifact alongside some reflective writing. For more
information on the ePortfolio, please see the ePortfolio assignment sheet.
At the end of the course, two members from the GSOLE Certification Evaluation Committee
member, whose review will be anonymous, will evaluate your ePortfolio on a pass/fail basis. If
there is disagreement between the two evaluators, the ePortfolio will be assessed by a third
evaluator. Participants who do not pass the portfolio have the option to resubmit their ePortfolio
for further evaluation following revision; these participants can request an extension which will
provide them one-on-one instructor guidance while revising their work.
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Basic OLI Curriculum
The course consists of 10 modules. Modules have been designed around OLI-focused learning
outcomes. In this certification, participants will be able to...
●

●
●
●
●
●
●

●

Define and differentiate among teaching/tutoring environments (traditional,
technologically enhanced, and fully online), course delivery formats (face-to-face, hybrid,
fully online) and temporal modalities (synchronous and asynchronous).
Understand how teaching/tutoring environments, course delivery formats, and temporal
modalities influence accessible and inclusive student learning.
Design, justify, and apply the pedagogy for an accessible activity using the affordances
of a digital teaching/tutoring (e.g., LMS, blog, social media platform).
Design an online unit that teaches writing, teaches others how to teach writing, or
teaches tutors how to support consultants through online appointments.
Theoretically justify the unit they designed in the last module.
Learn strategies for effectively assessing online learning at the instructional or
programmatic level.
Understand how to manage the interpersonal relationships between students and the
instructor, students and tutors, students and each other, and students and the course
content.
Review and reflect on their learning in this course by developing a theory of learning and
complete a peer review of another person’s ePortfolio.

Module 1, Getting Started: August 15-31
What do I need to do?
Engage with materials in Module 0: Certification Course Overview Documents
Complete the pre-course survey
Meet members of my learning pod through asynchronous or synchronous
communication
If you can, attend the Drop-in Q&A Meet & Greet the week of Aug 22-28
This two-week module will be your time to explore the course, meet your learning pod members,
and work with your learning pod to develop a plan for interaction and community building.
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During that time, complete the pre-course survey, view the introductory video, review the
curricular materials, and meet the members of your learning pod.
Module 2, Defining Terms and Learning Key Concepts: September 1-30
What do I need to do?
Complete the required readings
Annotate 1-2 readings
Complete the 200-word assignment planning response
Complete your module 2 assignment
Begin your ePortfolio
Consider attending the Introduction to the ePortfolio workshop the week of September
12-18
Those interested in dropping from the certification course and re-enrolling with next year’s
cohort free of charge must email [Administrator Name] with this request before September 30th.
By the end of this module, you will be able to (a) define and (b) differentiate among teaching
environments (traditional, technologically enhanced, hybrid, and fully online), course delivery
formats (face-to-face, hybrid, fully online) and temporal modalities (synchronous and
asynchronous).
You will also begin your ePortfolio. Keep in mind that ePortfolios are public-facing websites. You
should not publish someone else’s intellectual property on your ePortfolio without their explicit
permission. This includes published readings, conference presentation slides, webinar slides
and materials, or other instructional materials. Each artifact in the ePortfolio should include a
reflection on your experience that contextualizes it to the ePortfolio audience and explains how
your artifact evidences your expertise in OLI and your emerging identity as an online literacy
educator.
Below is a list of activities that can fulfill this course outcome. You can choose from one of
these, or design your own activity to fulfill the course outcome; such activities should address
the module outcome and be approved by the instructor.
●

Essay Question: Answer the following essay question in no more than 750 words to
illustrate your knowledge of these terms based on the course resources.
Question: The first OLI principle says that “[...] instruction should be universally
accessible and inclusive” (GSOLE Online Literacy Instruction Principles and Tenets,
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2019, p. 3). Explain how teaching or tutoring environments, delivery formats, and
temporal modalities will impact the questions you will ask as a teacher or writing tutor,
about accessibility and inclusion. Use examples as support for your response.
Don’t want to write? Feel free to make a video that explains your response to this prompt
instead. Polished videos will make great additions to your ePortfolio!
●

Concept Map: Create a concept map to display how the at least five of the key terms
(i.e., traditional teaching/tutoring environment, technologically enhanced
teaching/tutoring environment, fully online teaching/tutoring environment, hybrid
teaching/tutoring environment, hyflex teaching/tutoring environment, synchronous, and
asynchronous) are related to one another. Please identify similarities, differences,
connections, and/or how processes for planning and delivering instruction in these
environments are similar/different.

●

Key Terms and Local Contexts: Find institutional definitions for the key terms (i.e.,
traditional teaching/tutoring environment, technologically enhanced teaching/tutoring
environment, fully online teaching/tutoring environment, hybrid teaching/tutoring
environment, synchronous, and asynchronous). Then, write a reflection on how these
institutional definitions affect your practice as a teacher or tutor in face-to-face, hybrid,
technologically enhanced, synchronous, and asynchronous instructional spaces. If you
do not have an institutional set of definitions for these key terms, create a resource for
your instructors or tutors and local context that can explain them. Write to your instructor
and cohort as the primary audience, but keep in mind your faculty, tutors, and/or
students as a secondary audience. Want to reflect in another form? Create an
infographic that defines terms and links them to practice instead.

●

Mini Case Studies: Focusing on a single institution (perhaps your institution), complete
a descriptive case study (at least 2 pages long) of their online learning. Consider the
following questions:
a. Where is online learning housed in this institution (e.g., an online learning center,
a teaching/learning center, within individual programs and colleges)?
b. What are the goals/mission of online learning at this institution?
c. What resources exist that support online learning?
d. Who takes these courses? Are students who learn online also taking f2f courses
or are there wholly online degree programs?
e. Are online courses wholly online or are they hybrid? Are they synchronous or
asynchronous?
f. What local professional development opportunities exist for faculty teaching
these courses?

These materials have been developed by Kevin DePew and Amy Cicchino, building upon a foundation developed by
GSOLE’s Certification Committee: Depew, Cicchino, Julie Cook, Beth Hewett, George Jensen, Cat Mahaffey, Barry
Maid, Jason Snart, Mary Stewart

g. What technologies support online learning at this institution?
h. Within the literacy courses, specifically…
■ What are the goals/mission of online learning in these courses?
■ How many courses are offered online each semester?
■ Who teaches these courses (status, payment, disciplinary background,
etc.)?
■ What local professional development opportunities exist for faculty
teaching these courses?
■ How have the curricula for these courses been adapted for the online
learning environment?
■ What theories from our readings do you see at work in this online learning
environment?
Required Readings:
GSOLE. (2019). Online literacy instruction principles and tenets. GSOLE Website.
https://gsole.org/oliresources/oliprinciples
Mick, C. S., & Middlebrook, G. (2015). Asynchronous and synchronous modalities. In B. Hewett
& K. E. DePew (Eds.), Foundational Practices of Online Writing Instruction (pp.
129-148). WAC Clearinghouse. https://wac.colostate.edu/docs/books/owi/chapter3.pdf
Paull, J. & Snart, J. (2016). Introduction. Making Hybrids Work: An Institutional Framework for
Blending Online and Face-to-Face Instruction in Higher Education (pp. 1-22). National
Council of Teachers of English. (Available on Canvas).
Warnock, S. (2021). "Spatio-hybrid,” “chrono-hybrid,” “classroom,” “homework,” and other
puzzling OLI terms. GSOLE Annual Conference,
https://gsole.org/members/archives/conf2021#twentyone_plenary1
***you’ll need to log into the GSOLE site to access this recording
Additional Resources:
Bervell, B. & Umar, I. N. (2018). Blending learning or face-to-face? Does tutor anxiety prevent
the adoption of learning management systems for distance education in Ghana. Open
Learning: The Journal of Open, Distance and e-Learning (35)2, 159-177.
Bourgeois, M. R. & Giaimo, G. N. (2019). Instituting and assessing asynchronous online writing
groups. Research in Online Literacy Education, 2(2), n.p.
http://www.roleolor.org/instituting-and-assessing-asynchronous-online-writing-groups.htm
l
Boyd, P. W. (2008). Analyzing Students’ Perceptions of Their Learning in Online and Hybrid
First-Year Composition Courses. Computers and Composition, 25(2), 224-243.
Denton, K. (2015). Beyond the lore: A case for asynchronous online tutoring research. The
Writing Center Journal, 36(2), 175-204.
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Harris, H. S., Lubbes, T., Knowles, N., & Harris, J. (2014). Translation, transformation, and
‘taking it back’: Moving between face-to-face and online writing in the disciplines. The
WAC Journal, 25(2), 107-135.http://wac.colostate.edu/journal/vol25/vol25.pdf#page=107
Harris, H. S., Melonçon, L., Hewett, B. L., Mechenbier, M. X., & Martinez, D. (2019). A call for
purposeful pedagogy-driven course design in OWI. ROLE: Research in Online Literacy
Education, 2(1),
http://www.roleolor.org/a-call-for-purposeful-pedagogy-driven-course-design-in-owi.html
Hewett, B. (2017). Anyone can teach an online writing course. In D. Lowe & C. E. Ball (Eds.)
Bad Ideas about Writing. West Virginia University Libraries Digital Publishing Institute,
pp. 356-362.
https://sjsu.edu/wac/pages/seminars-and-workshops/workshops-f16/handouts-and-notes
/skinnell/badideasaboutwriting-book.pdf#page=367
Savenye, W. C., Olina, Z. & Niemczyk, M. (2001). So you are going to be an online writing
instructor: Issues in designing, developing, and delivering an online course. Computers
and Composition, 18(4), 371-385, 10.1016/S8755-4615(01)00069-X
Module 3, Accessible and Inclusive Student Learning: October 1-31
What do I need to do?
Complete the required readings
Annotate 1-2 readings
Complete the 200-word assignment planning response
Complete your module 3 assignment
Consider attending the first of several technology workshops the week of October 10-16
By the end of the module, you will be able to understand how teaching/tutoring environments,
delivery formats, and temporal modalities influence accessible and inclusive student learning, as
stated in the first principle of the GSOLE Online Literacy Instruction Principles and Tenets
(2019).
Below is a list of activities that can fulfill this course outcome. You can choose from one of
these, or design your own activity to fulfill the course outcome; such activities should address
the module outcome and be approved by the instructor.
●

Navigating the Institution: Sometimes online students feel isolated and distanced from
their institution and its resources and offices. Create a guide for your online students that
helps them navigate the institution and its resources. Include resources related to health
and wellbeing, accessibility, technology, research support, academic resources, distance
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education support, veteran services, etc. Make the guide informational but easy to read
and use. We recommend no more than 2-3 pages of text.
●

Supporting Teachers and Tutors: If you are a program administrator, consider
developing a guide to help online teachers and tutors navigate the institution and its
resources. Include resources related to health and wellbeing, accessibility, technology,
research support, academic resources, distance education support, veteran services,
etc. Make the guide informational but easy to read and use. We recommend no more
than 2-3 pages of text.

●

Different Situations, Different Syllabi: Provide 4-6 existing sample syllabi (either
syllabi you have used in the past or syllabi from another teacher) from an online versus
hybrid versus f2f course and explain how the differences between these syllabi relate to
their teaching environment, course delivery, and/or temporal modality. Using explicit
examples of classroom procedures and policies, assignment design, assessment
design, and learning activities from these courses, create a 3 page synthesis response in
which you explain how you see these differences might (1) advantage or disadvantage
certain student populations, (2) influence student learning, and (3) can be revised to
better show the first OLI principle in practice.

●

Interviewing Local Experts: Speak to three experts on your campus that can help you
understand more about the different learning environments, delivery formats, and
modalities. These could include, but are not limited to, your writing program, writing
center/studio, office of distance learning, teaching/learning center, office of accessibility,
office of inclusion and diversity, etc. Then, create a short (3 pages) synthesis response,
in which you (1) explain how these resources taught you about the different
environments, formats, and modalities occurring in your local context, (2) raise questions
about local policies and procedures that you feel could further support diverse teachers
and students in these spaces, and (3) compare your interviewee’s perspectives on
online learning and student learning with your own.

At the end of this module, you will add to your ePortfolio. Keep in mind that ePortfolios are
public-facing personal websites. You should not publish someone else’s intellectual property on
your ePortfolio without their explicit permission. This includes published readings, conference
presentation slides, webinar slides and materials, or other instructional materials. of these, or
design your own activity to fulfill the course outcome. Some of the assignments will give you the
opportunity to discuss and critique practices in your local context. Before moving these artifacts
into your ePortfolio, ask yourself: do I want to name my institution or keep it anonymous, do I
want to revise the language to shift critique to innovation/idea development, and how would I
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feel if someone from my institution found this artifact and my reflection on my public ePortfolio
(should I make this page private or password-protected?). Each artifact in the ePortfolio should
include a reflection on your experience that contextualizes it to the ePortfolio audience and
explains how your artifact evidences your expertise in OLI and your emerging identity as an
online literacy educator.
Required Readings
Gonzales, L. & Butler, J. (2020). Working toward social justice through multilingualism,
multimodality, and accessibility in writing classrooms. Composition Forum, 44.
https://compositionforum.com/issue/44/multilingualism.php
Oswal, S. (2015). Physical and learning disabilities in OWI. In B. L. Hewett & K. E. DePew
(Eds.), Foundational Practices of Online Writing Instruction (pp. 253-289). Fort Collins,
CO: The WAC Clearinghouse 2015.
https://clearinghouse.colostate.edu/books/owi/chapter8.pdf
Pengilly, C. (2021). Confronting ableist texts: Teaching usability and accessibility in the online
technical writing classroom. In J. Borgman and C. McArdle (Eds.) PARs in Practice:
More Resources and Strategies for Online Writing Instructors. WAC Clearinghouse, pp.
153-166. https://wac.colostate.edu/docs/books/pars2/chapter9.pdf
Additional Resources:
Austin, S. & Stone, E. M. (2020). The ethos triad for contingent composition faculty: Location,
modality, and WPA support. Teaching English in the Two Year College, 47(3), 9-16. Full
issue: https://cccc.ncte.org/wp-content/uploads/2018/06/TETYC0473Mar20Forum.pdf
Borgman, J. & McArdle, C. (2019). Chapter 2: Accessible. In Personal, Accessible, Responsive,
Strategic: Resources and strategies for online writing instructors, WAC Clearinghouse,
pp. 35-49. https://wac.colostate.edu/docs/books/pars/chapter2.pdf
Breuch, Lee-Ann K. & Clemens, Linda S. (2009). Tutoring ESL students in online hybrid
(synchronous and asynchronous) writing centers. In S. Bruce & B. Rafoth (Eds.) ESL
writers: A guide for writing center tutors (2nd ed.), pp. 132-148. Portsmouth, NH:
Boynton/Cook.
Gray, M. (2018). Something gained: The role of online studios in a hybrid first-year writing
course. In M. Sutton & S. Chandler (Eds.) The Writing Studio Sampler: Stories about
Change. WAC Clearinghouse. https://wac.colostate.edu/docs/books/studio/chapter11.pdf
Greenfield, Laura & Rowan, Karen. (2011). Writing centers and the new racism: A call for
sustainable dialogue and change. Logan, UT: Utah State University Press.
Online Writing Centers Community. (2020). http://onlinewritingcenters.org/scholarship/ . Browse
their scholarly resources on accessibility!
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Simpson, O. (2008). Motivating learners in open and distance learning: Do we need a new
theory of learner support? Open Learning: The Journal of Open, Distance and
e-Learning, 23(3), 159-170.
Thomas, R., Kuralt, K, Skurat Harris, H. & Jensen, G. (2021). Create, support, and facilitate
personal online writing courses in online writing programs. In J. Borgman & C. McArdle
(Eds.) PARS in Practice: More Resources and Strategies for Online Writing Instructors,
WAC Clearinghouse (pp. 185-207).
Vie, S. (2018). Effective Social Media Use in Online Writing Classes through Universal Design
for Learning (UDL) Principles. Computers and Composition, 49, 61–70.
Module 4, From Theory to Practice: November 1-30
What do I need to do?
Complete the required readings
Annotate 1-2 readings
Complete the 200-word assignment planning response
Complete your module 4 assignment
Consider attendings the ePortfolio Workshop on Developing Your Personal Brand the
week of November 7-13
By the end of this module, you will be able to design, justify, and practice applying the
pedagogy for an accessible activity using the affordances of a digital technology (e.g., LMS,
blog, social media platform).
At the end of this module, you will add to your ePortfolio. Keep in mind that ePortfolios are
public-facing personal websites. You should not publish someone else’s intellectual property on
your ePortfolio without their explicit permission. This includes published readings, conference
presentation slides, webinar slides and materials, or other instructional materials. of these, or
design your own activity to fulfill the course outcome. Some of the assignments will give you the
opportunity to discuss and critique practices in your local context. Before moving these artifacts
into your ePortfolio, ask yourself: do I want to name my institution or keep it anonymous, do I
want to revise the language to shift critique to innovation/idea development, and how would I
feel if someone from my institution found this artifact and my reflection on my public ePortfolio
(should I make this page private or password-protected?). Each artifact in the ePortfolio should
include a reflection on your experience that contextualizes it to the ePortfolio audience and
explains how your artifact evidences your expertise in OLI and your emerging identity as an
online literacy educator.
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Below is a list of activities that can fulfill this course outcome. You can choose from one of
these, or design your own activity to fulfill the course outcome.
●

Linking Practice to Theory in the Online Classroom: Submit a syllabus, assignment
sheet (with an assessment tool), or module for an online course. Complete this graphic
organizer, which will help you begin to connect your particular practices to the readings
for this module. Identify three potential improvements you can make to this assignment
document given what you have learned thus far.

●

Linking Practice to Theory in Writing Centers: Submit an online tutoring resource
(e.g., online protocols, handbook, professional development tutor resources). Complete
this graphic organizer, which will help you begin to connect your particular practices to
the readings for this module. Identify three potential improvements you can make to this
document given what you have learned thus far.

●

Attend a GSOLE Webinar: The OLI Principles highlight the importance of engaging with
a community of experts in online literacy education. Attend a GSOLE webinar (offered 4
times annually, two in each fall and spring semester) to enact principle 4. If you are
unavailable to attend the event in live-time, access a past webinar event or conference
presentation on the GSOLE archive. Write a 2-page reflection on your experience
wherein you identify the connections you see between our course’s readings and the
presentation(s) and consider how you could apply something you learned through your
practice in your own local contexts.

●

Sharing Local Practices: Develop a SiteShare conference proposal for GSOLE’s 2023
annual virtual conference, the National Council of Teachers of English’s annual 2022
conference, or the Online Writing Center Association’s 2022 conference. Site Share
Panel proposals can consider a range of programmatic issues, interests, and solutions
from varied institutional or cross-institutional perspectives. Panels should include three to
five presenters planning to speak no more than 40-minutes total--feel free to collaborate
with others in the certification program or at your local institution.The proposal abstract
should be approximately 400 words long. Alongside the proposal, craft a short
description of what you imagine the presentation looking like, what purpose it is meant to
achieve, and how you will continue to progress the presentation’s development if it is
accepted. If you decide you are going to attend the conference, please consider the
financial commitment related to registering and potentially traveling to a
conference--although conferences are a wonderful way to engage with your professional
community!
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Required Readings:
Rendahl, M., & Breuch, L.-A. K. (2013). Toward a complexity of online learning: Learners in
online first-year writing. Computers and Composition, 30, 297-314.
Rodrigo, R. (2015). OWI on the go. In B. Hewett & K. E. DePew (Eds.) Foundational Practices
of Online Writing Instruction, pp. 493-516. WAC Clearinghouse.
https://wac.colostate.edu/docs/books/owi/chapter16.pdf
Witte, A. (2018). ‘Why won’t Moodle. . .?’: Using genre studies to understand students’
approaches to interacting with user-interfaces. Computers & Composition, 49, 48-60.
Additional Resources:
Babcock, R. D. (2015). Disabilities in the writing center. Praxis: A Writing Center Journal, 13(1),
39-50. http://www.praxisuwc.com/babcock-131/ .
Berry, S. (2019). Teaching to connect: Community-building strategies for the virtual classroom.
Online Learning, 23(1), 164-183.
Bourelle, T., Clark-Oates, A. & Bourelle, A. (2017). Designing online writing classes to promote
multimodal literacies: five practices for course design. Communication Design Quarterly
Review 5(1), 80–88.
Brizee, A., Sousa, M., & Driscoll, D.L. (2012). Writing centers and students with disabilities: The
user-centered approach, participatory design, and empirical research as collaborative
methodologies. Computers and Composition, 29(4), 341-366.
Chiyoko Itow, R. (2020). Fostering valuable learning experiences by transforming current
teaching practices: Practical pedagogical approaches from online practitioners.
Information and Learning Sciences, 121(5/6), 443-452.
Cleary, Y., Rice, R., Zemliansky, P., St.Amant, K., & Borgman, J. C. (2019). Perspectives on
teaching writing online in global contexts: Ideas, insights, and projections. ROLE:
Research in Online Literacy Education, 2(1),
http://www.roleolor.org/perspectives-on-teaching-writing-online.html
Jackson, C. N. & Olinger, A. R. (2021). Preparing graduate students and contingent faculty for
online writing instruction: A responsive and strategic approach to designing professional
development opportunities. In J. Borgman & C. McArdle (Eds.) PARS in Practice: More
resources and strategies for online writing instructors. WAC Clearinghouse (pp.
225-242). https://wac.colostate.edu/docs/books/pars2/chapter13.pdf
Keown, K. (2019). A big cupboard: Developing a tutor’s manual of model asynchronous
feedback for multilingual writers. Research in Online Literacy Education.
http://www.roleolor.org/a-big-cupboard-developing-a-tutors-manual-of-model-asynchrono
us-feedback-for-multilingual-writers.html
Morris, S. M. & Stommel, J. (2019). An urgency of teachers: The work of critical digital pedagogy. PB
Pressbooks.
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Excerpts, How to Build an Ethical Online Course, The Discussion Forum is Dead; Long Live
the Discussion Forum, and On Presence, Video Lectures, and Critical Pedagogy.

Nielsen, D. (2016). Can everybody read what’s posted? Accessibility in the online classroom. In
D. Ruefman & A. G. Scheg (Eds.) Applied Pedagogies: Strategies for Online Writing
Instruction, pp. 90-105. Utah State UP.
Paiz, J. M. (2018). Expanding the Writing Center: A Theoretical and Practical Toolkit for Starting
an Online Writing Lab. The Electronic Journal for English as a Second Language, 21(4),
1-19.
Sushil, O. K. & Meloncon, L. (2014). Paying attention to accessibility when designing online
courses in technical and professional communication. Journal of Business and Technical
Communication, 28(3), 271-300.
UDOIT. (2020). Universal design of instruction: Definitions, principles, guidelines, and examples.
The Center for Universal Design in Education.
https://www.washington.edu/doit/universal-design-instruction-udi-definition-principles-gui
delines-and-examples
Wolfe, J., & Griffin, J. (2012). Comparing Technologies for Online Writing Conferences: Effects
of Medium on Conversation. The Writing Center Journal, 32(2), 60-92.
Module 5, Assessing Online Learning: December 1-31
What do I need to do?
Complete the required readings
Annotate 1-2 readings
Complete the 200-word assignment planning response
Complete your module 5 assignment
Consider attending the guest speaker event
By the end of this module, you will be able to identify resources for assessing online writing
from a course, center, and programmatic context.
At the end of this module, you will add to your ePortfolio. Keep in mind that ePortfolios are
public-facing personal websites. You should not publish someone else’s intellectual property on
your ePortfolio without their explicit permission. This includes published readings, conference
presentation slides, webinar slides and materials, or other instructional materials. of these, or
design your own activity to fulfill the course outcome. Some of the assignments will give you the
opportunity to discuss and critique practices in your local context. Before moving these artifacts
into your ePortfolio, ask yourself: do I want to name my institution or keep it anonymous, do I
want to revise the language to shift critique to innovation/idea development, and how would I
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feel if someone from my institution found this artifact and my reflection on my public ePortfolio
(should I make this page private or password-protected?). Each artifact in the ePortfolio should
include a reflection on your experience that contextualizes it to the ePortfolio audience and
explains how your artifact evidences your expertise in OLI and your emerging identity as an
online literacy educator.
Below is a list of activities that can fulfill this course outcome. You can choose from one of
these, or design your own activity to fulfill the course outcome.
●

Responding To A Student Assignment: Download the following paper (please make
sure you download the paper to your own Canvas space so you are not responding to
the course’s Master copy). Once you have downloaded the student writing sample with
the assignment instructions, use the available affordances that you have to provide
formative and/or summative feedback to the student. If you would like this feedback to
be delivered in a format other than written feedback, you can do a voice or screencast
recording. Based upon your current teaching practices (e.g., do you use a full rubric, a
simplified criteria list, a contract grading model, etc.), determine whether you will assign
it a grade at this time or not. Then speak or write a 500-750 word rationale for your
feedback practices (i.e., the method that you used to provide feedback, the constructive
feedback that you gave) drawing upon the reading for this module. A rift on this
assignment for writing center tutors can be to treat this paper as if you received it at your
writing center. You can treat it as an assignment received asynchronously or if you have
a friend that will help you, you can video record a role play with this peer modeling a
synchronous video tutorial. And then you could either speak or write your rationale for
your decisions.

●

Feedback Three Ways: Choose a sample of writing from a course that you have taught
in the past and review the feedback that you gave this student. Now, revise that
feedback to be delivered in three ways: in writing, orally through an audio comment, and
as screencast feedback. Write a short reflection (about 2 pages long) explaining the
different affordances and constraints of each type of feedback as it relates to the goals
you have for student learning in that particular assignment, the learning styles and needs
of diverse student populations, and the learning environment you are hoping to foster
throughout the course.

●

Assessing Online Programs: Develop a document that could be used to assess online
teaching or learning across a program. This might be an online observation form for a
writing center, an online observation form for a first-year composition course with
asynchronous and synchronous online offerings, or a tool that could be sent to students
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to get feedback on their online learning experiences. Write a 500-750 word rationale
explaining what readings or theories informed the design of this assessment tool and
why it would be meaningful information for your program or office to collect.
Required Readings:
Laflen, A. & Sims, M. (2021). Designing a more equitable scorecard: Grading contracts and
online writing instruction. In J. Borgman and C. McArdle (Eds.) PARs in Practice: More
Resources and Strategies for Online Writing Instructors. WAC Clearinghouse, pp.
119-139. https://wac.colostate.edu/docs/books/pars2/chapter7.pdf
Mechenbier, M. & Warnock, S. (2019). A collaborative method for observing/evaluating online
writing courses. Forum: Issues about Part-Time and Contingent Faculty, 23(1), 8-16.
Stewart, M. (2019). The community of inquiry survey: An assessment instrument for online
writing courses. Computers and Composition, 52, 37-52.
Vincelette, E. J., & T. Bostic. (2013). Show and tell: Student and instructor perceptions of
screencast assessment. Assessing Writing 18, 257–277.
Additional Resources:
Bourelle, T., Bourelle, A., & Spong, S. (2017). Assessing multimodal literacy in the online
technical communication classroom. Journal of Business and Technical Communication
31(2), 222-255.
Fleming, A. M. (2020). Where disability justice resides: Building ethical asynchronous tutor
feedback practices within the center. Peer Review, 4(2).
http://thepeerreview-iwca.org/issues/issue-4-2/where-disability-justice-resides-building-et
hical-asynchronous-tutor-feedback-practices-within-the-center/
Guerrero-Roldán, A. & Noguera, I. (2018). A model for aligning assessment with competences
and learning activities in online courses. The Internet and Higher Education, 38, 36-46.
Martini, R. H. & Hewett, B. (2018). Teaching tutors not to tutor themselves: Personality in online
writing sessions. Research in Online Literacy Education (ROLE).
http://www.roleolor.org/martini--hewett-personality-in-online-writing-sessions.html
Montenegro, R. & Jankowski, N. (2017). Equity & Assessment: Moving towards culturally
responsive assessment. National Institute for Learning Outcomes Assessment.
https://learningoutcomesassessment.org/wp-content/uploads/2019/02/OccasionalPaper2
9.pdf
Tham, J. (2016). Pedagogical and technological ethos in online instruction: A rhetorical review
of on-site and online learning statements. Journal of Global Literacies, Technologies,
and Emerging Pedagogies, 3(3), 499-515.
http://jogltep.com/wp-content/uploads/2020/03/JOGLTEP26.pdf
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Module 6, Your Personal Theory and Checkpoint for the ePortfolio: Jan 1-15
What do I need to do?
Complete the required readings
Draft your OLI Theory
Peer Review with your started ePortfolio
Consider attending our drop-in office hours to get additional feedback from program
administrators, week of Jan 9-15.
Revise your ePortfolio based on feedback
By the end of this module, you will review and reflect on your learning in this course by
generating the first draft of your OLI theory and you will complete a peer review of another
person’s ePortfolio.
● OLI Theory (first draft): Create a 2-3 page theory of OLI based on what you have
learned in this course. This theory should communicate your OLI identity, your approach
to OLI, your rationale for this approach, and examples of you enacting this approach.
Your theory of OLI should tie together the artifacts in your ePortfolio to show your
cohesive identity as an online instructor or tutor. The theory should also speak to your
ethos by connecting your approach to scholarship in OLI.
Required Readings:
Hart-Davidson, B. (2020). Afterword. In J. Borgman & C. McArdle, Personal, Accessible,
Responsive, Strategic (pp. 95-97). WAC Clearinghouse.
https://wac.colostate.edu/docs/books/pars/afterword.pdf
Additional Resources:
Hamilton, M. (2018) Bridging the gap from teacher to teacher educator: The role of a teaching
portfolio. Studying Teacher Education, 14(1), 88-102.
Miller, R. & Morgaine, W. (2009). The benefits of e-portfolios for students and faculty in their own
words. Peer Review, 11(1), 8-12.
https://www.aacu.org/publications-research/periodicals/benefits-e-portfolios-students-and
-faculty-their-own-words
Module 7, Designing Online Literacy Instruction: Jan 15-Feb 15
What do I need to do?
Complete the required readings
Annotate 1-2 readings
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Complete the 200-word assignment planning response
Complete your module 7 assignment
Consider attending a technology workshop the week of February 6-12
By the end of this module, you will design one online unit that teaches writing, teaches others
how to teach writing, or teaches tutors how to support consultants through online appointments.
This unit must include plans for instruction and the assessment of learning (e.g., rubric, labor
contract, spec grading sheet, indirect/self-reported records of learning, reflective evaluation
tools, etc.).
At the end of this module, you will add to your ePortfolio. Keep in mind that ePortfolios are
public-facing personal websites. You should not publish someone else’s intellectual property on
your ePortfolio without their explicit permission. This includes published readings, conference
presentation slides, webinar slides and materials, or other instructional materials. of these, or
design your own activity to fulfill the course outcome. Some of the assignments will give you the
opportunity to discuss and critique practices in your local context. Before moving these artifacts
into your ePortfolio, ask yourself: do I want to name my institution or keep it anonymous, do I
want to revise the language to shift critique to innovation/idea development, and how would I
feel if someone from my institution found this artifact and my reflection on my public ePortfolio
(should I make this page private or password-protected?). Each artifact in the ePortfolio should
include a reflection on your experience that contextualizes it to the ePortfolio audience and
explains how your artifact evidences your expertise in OLI and your emerging identity as an
online literacy educator.
You can choose from one of the options below, or design your own activity to fulfill the course
outcome.
●

Writing Course Unit (teacher-facing): You will design a unit for faculty development
regarding an online writing course; this can be an introductory composition course, an
advanced writing course, a professional or technical writing course, a writing intensive
course for any discipline. You will want to detail what teachers will be doing from the
beginning of the unit until the end of it. Imagine that you are going to give this unit to a
writing program administrator or faculty developer at your institution; therefore, you need
to provide enough detail that this peer could do this work without having to fill in too
many gaps on their own.

●

Writing Course Unit (student-facing): You will design a unit for an online writing
course; this can be an introductory composition course, an advanced writing course, a
professional or technical writing course, a writing intensive course for any discipline.
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Create the student-facing materials that will help students in your course understand the
unit’s focus, what they are learning, why that matters, and what they are expected to do.
Craft assignment/activity guidelines for a student audience in addition to informal
communication (e.g., an announcement or short instructional video) that will guide
students through the unit.
●

Online Writing Tutorials: Create a short video that illustrates an exemplar online
appointment or best practices in online tutoring. Model effective online tutoring strategies
for viewers and explain the theory behind these techniques. Imagine that this tutorial will
be delivered asynchronously with little additional context (i.e., plan to design a video that
can be informative for tutors as a standalone resource).

●

Training Online Introducing Writing Instructors and Tutors: Develop a module on
how to teach instructors and/or tutors how to approach OLI. Design an orientation or
workshop that helps instructors and/or tutors in your context who have never taught or
tutored online or have never been prepared to teach or tutor online understand how to
intellectualize the work they do.

Required Readings:
Alberti, C. (2019). DIY OWL: How to make Google Suit work for online writing tutorials.
Research in Online Literacy Education, 2(2), n.p. http://www.roleolor.org/diy-owl.html
Blair, K. (2015). Teaching multimodal assignments in OWI contexts. In B. Hewett & K. E. DePew
(Eds.), Foundational Practices of Online Writing Instruction, pp. 471-491.WAC
Clearinghouse https://wac.colostate.edu/docs/books/owi/chapter15.pdf
Cook, K. C. (2005). An argument for pedagogy-driven online education. In K. C. Cook & K.
Grant-Davie (Eds.) Online Education: Global Questions, Local Answers. Routledge, pp.
49-66.
Rao, K., Edelen-Smith, P., & Wailehua, C. (2015). Universal design for online courses: Applying
principles to pedagogy. Open Learning: The Journal of Open, Distance and e-Learning,
30(1), 35-52.
Additional Resources
Borgman, J. (2019). Dissipating hesitation: Why online instructors fear multimodal assignments
and how to overcome the fear. In S. Khadka & J. C. Lee (Eds.) Bridging the Multimodal
Gap: From Theory to Practice, UP of Colorado: Utah State UP, pp. 43–67.
Johnson, H.L., Dunlap, J.C., Verma, G., McClintock, E., DeBay, D. J., Bordeaux, B. (2019).
Video-Based teaching playgrounds: Designing online learning opportunities to foster
professional noticing of teaching practices. TechTrends 63, 160–169
https://doi.org/10.1007/s11528-018-0286-5
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Yergeau, Melanie, Wozniak, Kathryn, & Vanderberg, Peter. (2008). Expanding the space of f2f:
Writing centers and audio-visual-textual conferencing. Kairos, 13(1).
http://kairos.technorhetoric.net/13.1/topoi/yergeau-et-al/index.html
Module 8, Justifying Your OLI Practice: Feb 15-March 15
What do I need to do?
Complete the required readings
Annotate 1-2 readings
Complete the 200-word assignment planning response
Complete your module 8 assignment
Consider attending a technology workshop, the week of Feb 27-Mar 5
By the end of the module, you will theoretically justify the units you designed in the last module.
At the end of this module, you will add to your ePortfolio. Keep in mind that ePortfolios are
public-facing personal websites. You should not publish someone else’s intellectual property on
your ePortfolio without their explicit permission. This includes published readings, conference
presentation slides, webinar slides and materials, or other instructional materials. Some of the
assignments will give you the opportunity to discuss and critique practices in your local context.
Before moving these artifacts into your ePortfolio, ask yourself: do I want to name my institution
or keep it anonymous, do I want to revise the language to shift critique to innovation/idea
development, and how would I feel if someone from my institution found this artifact and my
reflection on my public ePortfolio (should I make this page private or password-protected?).
Each artifact in the ePortfolio should include a reflection on your experience that contextualizes
it to the ePortfolio audience and explains how your artifact evidences your expertise in OLI and
your emerging identity as an online literacy educator.
You can choose from one of the options below, or design your own activity to fulfill the course
outcome.
● Conference Presentation: Compose a conference paper that explains one or both of
the units you designed in module 1. Using the genre of a conference paper, write an
~2000-2500 word presentation that converses with both OLI’s and writing study’s
scholarship to explain the practices of one of your modules or your approach to online
instruction. This can also be done as a mock presentation (20 minutes) made available
on a platform like YouTube, VoiceThread, or PowToon.
●

ROLE Article: Compose a ROLE-like article (https://gsole.org/olor/role) that explains
one or both of the units. Begin this process by reviewing the submission materials and
exploring example submissions in ROLE.
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●

OLOR Article: Submit your work to OLOR (https://gsole.org/olor/ep). Following the
OLOR guidelines, choose a part of one or both of the modules to explain and justify.
Begin this process by reviewing the submission materials and exploring example
submissions in OLOR.

●

Usability Test Report: A usability test is a controlled pilot that has the goal of improving
the product. Conduct a usability test on your unit by asking at least 3 individuals to
complete your unit. In your report, describe the process that you used to test your
module on students or “students” (you may only be able to test it with individuals trying to
approximate the mindset of your target students). Explain how these students responded
to the unit. Speculate why these results do or do not comply with field’s scholarship.
Identify at least three revisions that you can make to improve the unit based on your
usability test.

Required Readings:
Seward, D. E. (2018). Orchestrated online conversation: Designing asynchronous discussion
boards for interactive, incremental, and communal literacy development in first-year
college writing. ROLE: Research in Online Literacy Education, 1(1),
http://roleolor.weebly.com/seward-orchestrated-online-conversation.html
Bjork, C. (2018). Integrating usability testing with digital rhetoric in OWI. Computers &
Composition, 49, 4-13.
Dockter, J. (2016). The Problem of Teaching Presence in Transactional Theories of Distance
Education. Computers and Composition, 40, 73-86.
Additional Resources
Eiodice, M. (2002). Breathing lessons, or collaboration is… In M.A. Pemberton and J. Kinkead
(Eds.) The Center Will Hold: Critical Perspectives on Writing Center Scholarship. Utah
State University Press, pp. 114-129.
https://wac.colostate.edu/docs/books/usu/center/chapter6.pdf
Elder, C. (2017). Dear OWL mail: Centering writers' concerns in online tutor preparation. The
Writing Center Journal, 36(2), 147-173.
Kreber, C. & Kanuka, H. (2006). The scholarship of teaching and learning and the online
classroom. Canadian Journal of University Continuing Education, 32(2), 109-131.
Module 9, Participating in a Community: March 15-April 15
What do I need to do?
Complete the required readings
Annotate 1-2 readings
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Complete the 200-word assignment planning response
Complete your module 9 assignment
Consider attending the workshop on Making Your ePortfolio Accessible and Engaging
for Diverse Audiences the week of Mar 20-26
By the end of this module, you will understand how to manage the interpersonal relationships
between students and the instructor, students and tutors, students and each other, and students
and the course content.
At the end of this module, you will add to your ePortfolio. Keep in mind that ePortfolios are
public-facing personal websites. You should not publish someone else’s intellectual property on
your ePortfolio without their explicit permission. This includes published readings, conference
presentation slides, webinar slides and materials, or other instructional materials. of these, or
design your own activity to fulfill the course outcome. Some of the assignments will give you the
opportunity to discuss and critique practices in your local context. Before moving these artifacts
into your ePortfolio, ask yourself: do I want to name my institution or keep it anonymous, do I
want to revise the language to shift critique to innovation/idea development, and how would I
feel if someone from my institution found this artifact and my reflection on my public ePortfolio
(should I make this page private or password-protected?). Each artifact in the ePortfolio should
include a reflection on your experience that contextualizes it to the ePortfolio audience and
explains how your artifact evidences your expertise in OLI and your emerging identity as an
online literacy educator.
You can choose from one of these, or design your own activity to fulfill the course outcome.
●

Observation Report: “Observing” a peer who teaches an online writing class or an
online tutorial session, study how the students interact. If you do not have access to a
peer OLI professional, the course instructor can help you. However, you must be careful
to respect FERPA protections of students in your observation.
a. How are students interacting with the teacher/tutor?
b. How are they interesting with course material?
c. How are they interesting with each other?
Then use the scholarship on online communities to explain the following:
d. How would you classify or describe the interactions you observed?
e. What do you think is working in promoting students’ learning? Why?
f. What recommendations would you make to the instructor/tutor? Why?
g. Based on your readings and observations, how would you define meaningful
peer-to-peer interaction in an online learning environment?
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●

Teaching Community To Instructors: Design and justify a resource (micro-teaching
video, infographic, blog post, etc.) in which you teach instructors or tutors how to foster
effective interaction and interrelations with student writers. Create a reflection in which
you explain your process for creating the resource, describe how you imagine it being
used, and explain how it will impact interactions.

●

Articulating Community Metrics: How would you measure whether community has
been successfully achieved in your online writing course? Use the readings about
“community” in online courses, explain how you would determine if your class has
successfully achieved community. Then, apply those metrics to an OLI experience
you’ve had, whether that is an online session you’ve facilitated, an online course you’ve
taught, or online instruction where you’ve served as the student.

●

Accessibility Report: Compose a report explaining how the unit you have designed
facilitates the inclusion and interaction of diverse participants. Using the scholarship on
online (writing) instruction and accessibility, explain how your practices within your
context achieves the objectives of GSOLE’s accessibility principle. Also explain the ways
that your unit does not achieve these objectives. What obstacles are there within your
context for meeting these objectives? In what ways can you work towards overcoming
those obstacles?

Required Readings:
Bell, L. (2019). Examining tutor strategies in asynchronous screencast tutorials. Research in
Online Literacy Education, 2(2), n.p.
http://www.roleolor.org/examining-tutoring-strategies-in-asynchronous-screencast-tutorial
s.html
MacKinnon, K., Makos, A., Wilton, L., Brett, C., Malhtra, T., Avery, T., & Raman, P. (2020).
Instructor perspectives on building community in online discussion-based courses:
Issues of pedagogy and functionality. International Journal of E-Learning & Distance
Education, 35(1), 1-31.
Stewart, M. (2018). Community building and collaborative learning in OWI. Research in Online
Literacy Education, 1(1), n.p.
http://www.roleolor.org/stewart-community-building-and-collaborative-learning.html
Additional Resources:
Covelli, B. J. (2017). Online discussion boards: The practice of building community for adult
learners. The Journal of Continuing Higher Education, 65, 139-145.
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Cox, S., Black, J., Heney, J., & Keith, M. (2015). Promoting teacher presence: Strategies for
effective and efficient feedback to student writing online. Teaching English in the
Two-Year College, 42(4), 376-391.
Cummings, L., Frey, R., Ireland, R., Martin, C., McKee, H., Palmeri, J. & Porter, J. (2017).
Kairotic design: Building flexible networks for online composition. In J. Purdy & D.
Devoss (Eds.) Making Space: Writing Instruction, Infrastructure, and Multiliteracies
(n.p.). Sweetland Digital Rhetoric Collaborative.
https://quod.lib.umich.edu/d/drc/mpub7820727/1:11/--making-space-writing-instruction-in
frastructure?g=dculture;rgn=div1;view=fulltext;xc=1
Funt, A., & Esposito, S. (2019). Video Recording in the Writing Center. WLN: A Journal of
Writing Center Scholarship, 43(5-6), 2-8. https://wlnjournal.org/archives/v43/43.5-6.pdf
Orr, R., Williams, M.R. & Pennington, K. (2009). Institutional Efforts to Support Faculty in Online
Teaching. Innovative Higher Education 34(257)
Module 10, Capstone: April 15-April 30
What do I need to do?
ePortfolio Peer Review
Consider getting additional feedback on your ePortfolio during drop-in hours the week of
April 17-23.
Final ePortfolio revisions and submission for final instructor-mentor evaluation
Revise for final evaluation by GSOLE Evaluation Board
By the end of this module, you will review and reflect on their learning in this course by revising
and finalizing a theory of learning and updating their ePortfolio for submission to a GSOLE
Board of Reviewers. You will also peer review another person’s ePortfolio.
Theory of OLI: Return to your 2-3 page theory of OLI and make revisions based on what you
have learned in this course. This theory should communicate your approach to OLI, your
rationale for this approach, and examples of you enacting this approach. Your theory of OLI
should tie together the artifacts in your ePortfolio to show your cohesive identity as an online
instructor or tutor. The theory should also speak to your ethos by connecting your approach to
scholarship in OLI. Upload this theory to your ePortfolio along with a short (200-300 word)
reflection that explains how your approach to OLI has changed while completing this
certification.
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